Guided Reading Block:  Before Reading Activities – Variations 1,2
	Building and accessing prior knowledge 

· Students classify pictures according to main topics/concepts
· Start a graphic organizer (KWL, Story Map, Webs, Venn Diagrams, etc.)
· Use short video clips related to the content of the book
	Notes

	Make connections to personal experiences

· Ask students to draw a picture of an experience they had relating to the topic or content of the reading
· Send a weekly note asking parents to send in notes, photos, and materials relating the student’s personal experience to an upcoming topic.
	

	Developing essential vocabulary

· Carefully choose words to focus on for instruction – concept words, high frequency words, words related to known words
· Present the word in the context of the sentence it appears
· Match the word to it’s picture or related pictures
· Model use of the word in various contexts
· Ask students questions that cause them to use the word in context
· Create “picture dictionaries” for students to use for reference.
	

	Use “Think Alouds” to model and prompt students to use thinking strategies during their reading:

· make predications of what is going to happen.
· ask questions about the topic/content of the story (preview the questions used for the “Beach Ball Toss” in after reading.
· notice the type of text being read and the text structure.
· visualize the characters, setting, and events in a story.
· monitor when text isn’t making sense and adjusting the reading strategy.
	

	“Picture Walks Through the Book” – an activity that integrates all of the strategies above
· The teacher:
· leads the students to notice and name the important pictures in the book.
· asks students to tell about personal experiences/prior knowledge they have had relating to the topics in the book.
· points out difficult vocabulary words, matching these words to pictures, and explaining the meanings.
· prompts students to make predictions about the story.
	

	Setting a Purpose for Reading – This must be done every time the student reads the book.  See the next tab for ideas.
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Guided Reading Block: During Reading Activities - Variations
	Choral Reading (works well with short text, poetry, refrains, repeated lines, nursery rhymes, and books with dialogue)

· Everyone follows along and reads orally with the teacher

· Some children might read a split second slower

· Some children might read just easy pages when prompted

· Do not use communication devices, non-verbal students should read silently using the “voice in their head”
	Notes

	Echo Reading (works well for stories with short sentences)
· Teacher reads a sentence and students repeat it

· Whenever appropriate, teacher should vary the voice tone 

· Teacher can record story on tape with pause after each sentence

· Computer software reads story (eReader, Classroom Suite, MicroSoft reader)

· PowerPoint - single sentence per slide (PowerTalk will narrate)
	

	Shared Reading (works well for predictable or repeated line books)
· Teacher reads the story, pausing periodically to ask students to read a word, phrase, or sentence.

· After every 1-2 pages, the teacher should ask various comprehension questions or questions relating to the structures in the text (quotations, exclamation points, question marks, etc.)

· Through repeated readings of the book, the teacher gradually allows students more participation in the reading.

· Send shared reading books home with students who need more practice reading.

· Shared reading can oftentimes be incorporated into speech therapy activities.
	

	Partner Reading – A students reads with another student in various “ways” (pair stronger readers with weaker readers).

· “Take turn” day – Oral reading goes back and forth between readers.  They don’t have to read equal amounts.  Weak readers might only be reading a few words each turn at first.  Use simple voice output devices for word or words to be read.

·  “Ask question” day – text is read silently and then can be read orally together.  Partners ask each other questions.  Students having difficultly formulating questions can be given question stems or question words on cards.


	

	Partner Reading (continued)
· “Sticky note” day – Partners use sticky notes to mark parts of the text as they read, such as

· interesting parts

· confusing parts

· important parts 

· “You decide” day – Partners decide to read together in any what they wish.
	

	Sticky Note Reading (story is read by teacher, on tape, or with partner).  Students listen to story and place the sticky notes below on appropriate pages:

· Provide students with sticky notes with comments or information already written on them that relates to predictions, KWL or Web graphic organizers

· Use sticky notes to mark words that are easily read

· Provide students with sticky notes that have simple sentences (summaries of short portions of the text) which are matched to story passages

· Use stick notes to mark words that can’t be pronounce or defined
	

	Everyone Read To… (ERT) – Use this variation when students can read text silently to themselves.

· Teacher asks students to read 1-2 pages of text to:

· “Find out” something (literal comprehension) OR

· “Figure out” something (inferential comprehension)

· Students read silently or whisper read then teacher leads them in a discussion as to what was “found” or “figured”.

· Teacher continues to guide students every 1-2 pages.
	

	Book Club – Only use this variation after teacher has modeled and students are familiar with the formats the groups will use.

· Teacher selects multiple copies of 3-4 books whose topics are related.  Select 2 that are easy and 1-2 that are medium in difficulty.
· Teacher briefly previews each books with the students and they list their 1st, 2nd, & 3rd choice of books.
· Teacher assigns 3-4 students to each cooperative learning group to form mixed ability groups.
· The groups meet daily to read together and discuss the books, sharing out each day what was read.
· The teacher structures the group to complete a graphic organizer or another after reading strategy, which is then presented to the group to “advertise” the book to others.
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Guided Reading Block: After Reading Activities – Variations
	Discuss the Text

· Keep the discussion focused by reminding students of the purpose for reading.
· Use the “Beach Ball Toss” (beach ball labeled with varied level questions about the story) to initiate discussion.  The ball is tossed and whoever catches it can answer any question on the ball they choose.  It is tossed to another student, who can add on to the previous answer or pick a new question to answer.
	Notes

	Connect the new knowledge to known information
· Complete graphic organizers (webs, attribute charts, text connection chart, etc.) that visually show the connection of new knowledge to known information
· Discuss previously read books that relate to the theme and topic of the book just read.  Complete compare and contrast charts of the stories and information in these related books.
	

	Reflect on the use of the modeled “Think Aloud” strategy.

· Discuss the outcome of the predictions made.

· Use Directed Reading Thinking Activity (DRTA) to structure students to make and revise written predictions about a story.  Find text that supports the predictions made.

· Illustrate/create pictures of story elements (characters & setting) that were visualized during reading.
	

	Acting out the story

· Students can use toys to reenact the story.
· Students can act out the story playing parts and using simple props.
· Students can act out the story using puppets.
· For students with limited communication, the story can be acted out silently while one person narrates.
	

	Completion of graphics organizers

· KWL Charts

· Webs, Story maps, Comparison charts, Venn diagrams
	

	Writing connected to Reading

· Students respond in writing to some of the open ended questions asked before & during the story (favorite part or character of the story, funniest part, etc.)
· Stop before the end of the story and ask students to write the ending.  Compare it to the actual ending.
· Students can re-write dialogue for the main character.
· Write an alternate resolution to the story conflict
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